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CLIL in the TC-Nurse Project

Teaching and learning in a multicultural context in higher education is a challenging
endeavour as both students and teachers come from diverse linguistic backgrounds
and a common language or “lingua franca” is needed in order to support student
learning.

To meet this challenge, we integrated Content and Language Integrated Learning (CLIL)
into the CCMEn model of the project as it would help support student learning of
content through an additional language. As defined by Coyle, Hood and Marsh, CLIL is "
a dual-focused educational approach in which an additional language is used for the
learning and teaching of both content and language.

That is, in the teaching and learning process, there is a focus not only on content, and
not only on language. Each is interwoven, even if the emphasis is greater on one or the
other at a given time." (2010:1). It is based on four core elements which are the
following:

Content: What the students need to learn.

Communication: The language skills and functions that the students need to
have in order to work on the content both autonomously and in the
classroom.

Culture: The students’ cultural heritage shaping their previous experiences,
personal values, reflective processes and behaviours.

Cognition: The thinking processes that the students need to use in order to
engage with and understand course content.

The CCMEn model of the TC-Nurse project includes these four elements but brings
Culture to the fore in order to reinforce intercultural learning and understanding. The
rationale for this change is twofold: the students’ culture must be carefully considered
when teaching and learning in a multicultural environment and it must be integrated in
the teaching plans to promote meaningful cultural encounters. (Antén-Solanas et. al.,
2020)

However, in order to develop this effectively, training for content teachers of the
courses became a key priority as most teachers were not accustomed to teaching
through a second language and they needed to acquire the skills and strategies to
make learning accessible to such a diverse student population.
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CLIL teacher training in the TC- Nurse Project

CLIL teacher training has been highlighted as a major deficit in CLIL planning (Dafouz,
2008; Lasagabaster & Ruiz de Zarobe, 2010; Ball, & Lindsay, 2012). Therefore, in order
to resolve this, three short intensive CLIL training courses were designed for the
content teachers and facilitators aimed at supporting them to develop and implement
CLIL modules for transcultural teaching/learning in nursing. These trained teachers
would then be responsible for designing and delivering the TC-Nurse intensive courses
for HE nursing students.

During the project three staff training courses were delivered by a team of CLIL
trainers from two partner countries. Trainees were university lecturers who taught a
range of different subjects related to Nursing and had little or no experience of
teaching content through English.

The CLIL Training Courses

The first two short-term joint CLIL staff training courses were face-to-face events and
held in Portalegre (March 2019) and in Antwerp (December 2019). Owing to COVID 19,
the last course was delivered entirely on-line (June 2020). The first two courses
consisted of 25 hours, were divided into 10 hours of in class training and 15 hours
autonomous work with online support; in the case of the on-line training, with the
same number of hours, there were three synchronous sessions and then the
autonomous work.

The courses were designed to be practical, participative and hands-on, blending
lecture format and practical activities based on the CLIL approach. Throughout the
course, participants were encouraged to reflect on their own practice, consider
alternative practices and try out a variety of materials and classroom activities applied
to specific topics in their own teaching contexts

The learning outcomes of each course were:

- Identify and apply the theoretical principles of CLIL.

- Plan a teaching and learning activity through a CLIL approach.

- Adapt teaching materials to facilitate content learning through CLIL.

- Apply teaching & learning and assessment strategies to promote the
integration of English and content in the classes.
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Content consisted of the following learning units:
1. Introducing CLIL

1.1 Background, objectives and learning outcomes of the TC- Nurse
1.2 What is CLIL? An overview
1.3 The CLIL approach in Higher Education—the challenges
1.4 The potential of CLIL for inter/transcultural development
2. Exploring CLIL — theoretical framework and practical strategies
2.1 Cognitive skills: LOTS and HOTS
2.2 Core CLIL Features
2.3 CLIL Learning strategies & activities
2.3.1 Promoting oral interaction and critical dialogue
2.3.2 Forms of interdisciplinary cooperation/collaboration
2.4 The stages of CLIL planning
3. CLIL Materials and Resources
3.1 Selecting & adapting materials and resources to CLIL teaching programmes
3.2 Scaffolding — a multimodal support system in the CLIL class
3.3 Activating prior knowledge
4. Assessment in CLIL
4.1 Monitoring and evaluating CLIL in action

5. Planning the participants’ CLIL Module

Feedback from trainees (on-line course)

After the course, trainees were asked to evaluate their learning experience and this is
what they said:

- In general, all trainees rated the course highly and there was total agreement on
what they had expected to learn. They were asked to choose from a series of words
which described their opinion of the course and the most selected words were:

Interesting, practical, inspiring, beneficial and enjoyable

- They considered that the course objectives had been clearly stated and that they had
had no major problems following it. They liked the teaching strategies and activities
and appreciated the material and resources provided. Using English as a means of
instruction did not cause any major problems and they felt that what they had learnt
would certainly impact their teaching.
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- When asked about the topics and activities they had found most interesting or useful
they highlighted the following:

Hots and Lots questions and the resources provided in Module 2 and 3
Everything! Scaffolding and learning theory to support practice and teaching

The video material is very appealing. Also, the microteaching revealed a lot of future
challenges and opportunities.

- When asked about what actions they would take as a result of the training they
mentioned:

Probably | will modify my approach to CLIL

I am already using it, for example | created an activity in Kahoot; | give more time for
students to think and talk; and so on

Be more aware of different backgrounds and make more use of various learning tools.

Focus less on the content (not too much content in one lesson) and keep lessons very
interactive

- When asked about what could have been done better they said:
More time to digest the contents and do the activities
More sessions, because there is a long program

It would be good if the guiding ppt in the modules can stay at a fixed slide when you
watch a video or do an exercise. Now, after completing an exercise, we had to search
where we were in the ppt. Also, it would have been better to have all the exercises
done before the microteaching.

Give more time between the tasks, lesson 2: more focus on content instead of
experience. We already looked at all the materials to be able to do the tasks

-And finally they added some further comments:
Please, give this opportunity to other professors/ students

Very interesting course, | would definitely recommend this to my colleagues. Thank
you!

Great experience, great team, learned a lot!!!
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Examples of teaching/learning activities used in the CLIL training courses

Scaffolding videos

E Task 1

Watch the video “A failure to communicate”

( https://www.youtube.com/watch?v=80x5LhIJSBE ) and think about how you
could turn it into a “CLIL learning resource”.

Considerthe followingissues and then complete the handout with your
suggestions

1. Pre-watching: How could you find out about what they already know? How could you
interest them in what they are about to watch? By doingthis you are preparingthem
and activating prior knowledge and interest. Would you pre-teach any content
words/phrases?

ry out these tools:
https://edpuzzle.com/

2. While watching: while they are watching, what will they do? What kind of activity
could you create to help them engage with the video?

https://info.flipgrid.com/
You can make a video
interactive by adding

3. Post watching: what could you do here? Start a discussion/debate? Linkitto a
problem-solvingtask? Relate itto what they are goingto learn/do duringthis unit? What

uestions
else? 9
OLITECNICO S/‘F
POLITECNI > Cominityve
e DE PORTALEGRE Kisonse [ P

Scaffolding speaking

Task 2
E Speaking can sometimes be challenging, especially when teaching students whose first language is
not English, however, the only way they can work on this is through practice. Imagine you want to
engage students to speak about the following scenario. How would you do this?
Postyour answeron Group

Try these tools:

https://www.mentim If | were the teacher, | would..... (Think of 3 ideas) Debate 1 on the Learning
etercom/ Platform

One of my most memorable patients was Grace, an African-American Jehovah’s
Witness- Grace was in her late 70’s and very sick- One of her heart valves wasn’t
working and she needed major cardiac surgery to replace it- Grace also had a
bleeding tendency and would require blood transfusions during the operation-
Jehovah's Witnesses usually decline transfusion of whole blood or blood components-
This choice is not due to perceived risk but is based on interpretation of biblical
texts. Grace refused to have the surgery- After a lot of introspection and
discussion with her family and religious community, it became clear this really was
her fully informed wish, so the medical team respected her decision-

https://padlet.com

http://en.linoit.com

www.wordhippo.com

Source: htt vww.qualityinteractions.com/blog/culturatawareness-in-health@re-checklis

POLITECNICO Ve 3 O .
 DE PORTALEGRE RS See Handout 1 Oral Interaction Activities to get some ideas. - Cotnus by pe
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Teaching strategies for higher education

To watch and think about

Evaluate how different teachers use active learning in their classes. As you watch consider how you
could integrate Active Learning into your CLIL framework.

Video1l

https://www.youtube.com/watch?v=1J1URbdisYE

Video3

Observe the class and list the strategies this lecturer uses.
https://www.youtube.com/watch?v=q

Now think of your class, could you introduce some of these QradbaNwPs
strategies? How?

How does this teacher engage her

Video 2 studentsin the learning process?
https://www.youtube.com/watch?v=ReefNPdZwVo What are 3 key points this teacher
stresses?

List the challenges of active learningin large groups. Do you face
these challengesinyour classroom? If you usually teach small
groups what challenges do you face?

) POLITECNICO =, Cotrded by
How does this lecturer meet these challenges? e OE PORTALEGH “isonce - ;

Micro-teaching 7@2‘

E Task 1

For your microteaching activity to present on 16 December, you
will prepare and teach a 10 minute CLIL activity based on the
topic your country hasbeen assigned. During the sessionyou
will receive feedback from trainers and peers.

TORAr. \
- MICROTEACHING PLAN gmw L
Use the template provided in Handout 2 Microteaching Activity il

Plan Template to plan your microteaching: it

"
AcTmiTy y are teacher-centered)

o Cive & general idea of what you would Bhe 15 achieve in the acowity

Think about the learsing cutcomes of the actvity. what 40 you want your students 10
Tears? Use Bloom's Taxsnceny 85 help you decide ¢n specific verbs For a
microteaching acthdty It's Best 85 focus on | or 2 learning cutcomes

<
N

POLITECNICO 3,
e DE PORTALEGRE E.

By Dhe end of D3 3e35500 the students wil be able 8-
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Checklist for microteaching assessment

Whileyou are observing your peers doing the microteaching activities, bear these
questionsinmind:

1. What elements of the CLIL framework were evidente in this microteaching activity?

2. What did you like about this activity?

3. Is there anything that could be improved/more developed?

Task

Use the image to
devise a task for your
1styear studentson
the topic “Equality and
diversity”. Use Bloom’s
verb and task wheel to
assign the tasks to the
students.

http://www.allyivey.com/articles/2017/7/1/why-is-multiculturalism-so-important
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Our educational context and practice as teachers T*’:

v. Handout What strategies and
educational
principles ...

What kind
of teacher

...do you ..don’t
consider [ --do VO: ﬁft*d you
importan b .
elieve
HIEIE but don’t -
Which patterns of teachingand learningdo you priority? usually do? n:
consider effective?
POLITECNICO
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From sy verw powt A far o T concnrrad
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What ! mean i Ganerally, 1 s Bhought that Seotog
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o vatios weone
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et
Cotmoger wos
T of et They recened
b — - phore exageer et tevtng of et berg oot s eaphore
sorgvnt
—
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CLIL Planning & Evaluation Checklist

Cognition
CLIL Theme
@ Are the questions /problems 10 e Scived at the appropriste

Unit of Work Class cogritve level?

o @ How can | ensure DAt the learmers progress Cogvtively?
Date @ Are there a0equte SUTAtegies B S5 them I CogriTive

Gevelopment?

Planning & supporting learning Assessment

@ How will ey know what they have learme?
©  How will | know what they have lamt?
@ What wil | 235033 a2 e end of the unt?

©®  Have | scatfolded systematically?
@  Have ! analysed the content for potential dffculties

@ To what extent will the students have engaged in practical activities

to experience CLIL? Reflection
Activities 15 there varity? (grouss. pairs)
Mave | aliccated enough time?
5 fture, what will | Change in this uwt?
8 future what wil | 20d 0 this unit?

Are the tasks designed appropriate/accessible?

Is the language level appropriste?

Do the activities help 1o develop speaking skils?
What language is needed 1o Carry out this activity?
Is the language level appropriate for these leamers?

Have | cross-checked that the activities planned relate to the aims
and leaming outcomes?

I3 this an initlal/progress/summary activity?
nguage

[Other comments/ notes including student feadback

<

Are the students involved in using the language?

Are my instructions clear?

Are the questions | asked at the appropriate level?

Have the students got adequate vocabulary/language to answer my
questions?

Are my of new ear?
Have | planned for the language for leaming?
Have | planned for the language of leaming?

Content

'} POLITECNICO ©  Have | covered the content | planned in this unit? Sres
D PORTALEGRE : 15 my main objective clear?
.

Are my presentations of new content clear?
I the content accessible?

iz

Creating-Synthesis
Bring together parts of knowledge to form a whole and build relationships for new situations.
The teacher should:

* Provide opportunities for students to assemble parts of knowledge into a whole using creative thinking and
problem solving.

* Require students to demonstrate that they can combine concepts to build new ideas for new situations.

What alternative would you suggest for ?
What changes would you make to revise ?

-~

How would you explain the reason
How would you generate a plan to ?
What could you invent ?

What facts can you gather ?

Predict the outcome if
What Id happen if
How would you portray

~

~

Devise a way to 5
How would you compile the facts for ?
How would you elaborate on the reason ?

How would you improve ?

Anderzon, L. W., & Krathwohl, D. R. (Eds.). (2001). A y for & ing, teaching and ing: A revision of Bloom's Taxonomy of educational
Complete edition, New York : Longman.
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Why am | going to assess students?

* To encourage learners about their progess in learning content and
languages?

* To find out if our planning and teaching of subject content have been
effective?

* Toinform colleagues, authorities?

* To give them a qualification at the end of the course?

* To find out what learners know about our subject?

* To find out strengths and areas for improvement in subject content

* To find out what motivates our learners?

* To monitor progress in thinking skills, practical skills and learning?

* To identify support strategies needed?

Or is it a combination of the above?

\PJ E(EJLF!BER%‘II.CE%RE Bentley, K. (2010) The TKT Course: CLIL Module Cambridge: CUP
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CLIL is a dual-focused educational approach in which an additional language is used for
the learning and teaching of both content and language. In the teaching and learning
process, there is a focus not only on content, and not only on language. Each is
interwoven, even if the emphasis is greater on one or the other at a given time. It is
based on four core elements which are the following:

- Content: What the students need to learn.

- Communication: The language skills and functions that the students need to have in
order to work on the content both autonomously and in the classroom.

- Culture: The students’ cultural heritage shaping their previous experiences, personal
values, reflective processes and behaviours.

- Cognition: The thinking processes that the students need to use in order to engage
with and understand course content.

The CCMEn model of the TC- Nurse project

The CCMEn model of the TC-Nurse project includes these four elements but brings Culture to
the core in order to reinforce intercultural learning and understanding. The rationale for this
change is twofold: the students’ culture must be carefully considered when teaching and
parning in a multicultural environment and it must be integrated in the teaching plans to
omote meaningful cultural encounters. (Anton-Solanas et. al., 2020) However, in order to

develop this effectively, training for content teachers of the courses became a key priority as
most teachers were not accustomed to teaching through a second language and they needed
to acquire the skills and strategies to make learning accessible to such a diverse student
population.

Content of the training

The courses were designed to be practical, participative and hands-on, blending lecture format
and practical activities based on the CLIL approach. Throughout the course, participants were
encouraged to reflect on their own practice, consider alternative practices and try out a variaty
of materials and classroom activities applied to specific topics in their own teaching contexts
The learning outcomes of each course were: Film)
-ldentify and apply the theoretical principles of CLIL.
-Plan a teaching and learning activity through a CLIL approach. ="} i
-Adapt teaching materials to facilitate content learning through CLIL. [ ZE |
-Apply teaching & learning and assessment strategies to promote the integration of English
andcontent in the classes.

S
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caffolding

ﬁ Scaffaling is a core feature of CLIL. It originates from the construction industry.
It describes the process through which teachers provide temporary support to
help the learners move forward in their knowledge and to facilitate their
understanding and production of language and competences in a given content.
It enables to solve a task or achieve a goal that would be beyond without
unassisted effort. Rather than simplifying we amplify and enrich the linguistic
context.

Types of scaffolding: Verbal - procedural — instructional

Tips & Tricks

« Be aware of the background of your students

Use various learning tools

Focus less on the contect and keep it very active

Use visual support

Get to know Bloom!

Make your materials meaningful, challenging and authentic.... create rich input
Make students aware of hidden cultural codes and strategies to address them.
Keep evaluating the quality of the learning experience.

Tell students the learning intentions and make the process visible

Foster cooperative learning and critical thinking

Incorporate authentic language using (f.e. real stories)

Promote cognitive fluency through scaffolding of content, language and learning skills development.

Activate prior knowledge
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